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Abstract

Student "silence" in the EFL/ESL context is a complex affective-cognitive barrier
that prevents the development of speech fluency as a key component of
communicative competence. This article offers a conceptual model of innovative
communication strategies - gamification, peer-scaffolding and digital storytelling
- to purposefully overcome silence. Based on affective linguistics (Horwitz,
Krashen), the theory of the zone of near development (Vygotsky) and modern
approaches to fluency-oriented instruction (Nation, Ellis), the article deconstructs
the mechanisms of silence and justifies the transition from traditional CLT to
innovative practices. The theoretical significance lies in the integration of
psychological, socio-cultural and technological dimensions, taking into account
the bilingual context. The model predicts a potential increase in fluency by
reducing anxiety and activating automated speech patterns.

Keywords: Students' silence, communicative strategies, speech fluency, affective
linguistics, EFL theory.

Introduction

The phenomenon of "silence" in language classes is not just a lack of speech, but
a manifestation of deep affective barriers described in the works of Horwitz et al.
(1986) as Foreign Language Anxiety (FLA). In theory, silence correlates with the
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concept of "input-output gap" according to Krashen (1982): students passively
consume input, but are blocked at the forced output stage due to the affective
filter. In bilingual contexts, such as Uzbek-Germanic (where Russian/Uzbek as
L1/L2 compete with English L3), silence 1s enhanced by cultural scripts: Eastern
collectivism suppresses individual self-expression, unlike Western individualism
(Hofstede, 1980).

The purpose of the work is to develop a theoretical framework for innovative
communication strategies to "break silence" and reveal fluency, defined as
fluency (Nation, 1991): continuity, speed and pause-minimum of speech.
Hypothesis: the integration of gamification (motivational boost), peer-scaffolding
(social support) and digital storytelling (narrative deconstruction of anxiety) will
overcome the affective filter by activating automation according to DeKeyser
(2007). Theoretical relevance: filling the gap between the classic CLT (Savignon,
1983) and post-digital paradigms (Warschauer, 2011). Structure: literature
review, conceptual model, theoretical substantiation of strategies.

Literature Review

Affective foundations of silence

The FLA theory (Horwitz, 2010) postulates three components: communication
apprehension, test anxiety and fear of negative evaluation. The correlation of
FLA-fluency is negative (r=-0.5-0.7), confirmed by meta-analyses (Teimouri,
2018). Krashen's affective filter reinforces this: a high filter blocks the
comprehensible output (Swain, 1985). In bilingualism (Grosjean, 2010), silence
1s a strategy to avoid code-switching conflicts.

Traditional approaches to fluency

Communicative Language Teaching (CLT, Richards & Rodgers, 2001)
emphasizes meaning-focused tasks, but ignores silence as a barrier. Nation (2007)
formalizes the fluency triangle: speed, accuracy, complexity, with tasks like 4/3/2
(repeat with a timer for pressure fluency). Ellis (2009) develops task-based
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learning (TBLT): pre-task, task-cycle, language focus - but without an affective
module.

Innovative theoretical shifts

Gamification i1s based on self-determination theory (Deci & Ryan, 1985):
autonomy, competence, relatedness through gamified elements (badges,
leaderboards). Dicheva (2015) simulates gamification as a dopamine trigger that
reduces FLA by 30-40% in EFL.

Peer-scaffolding - extrapolation of Vygotsky (1978) ZPD in linguistics:
scaffolding as contingent help (Wood et al., 1976), where peer mediation
activates private speech for internalization fluency. Swain (2000) adds
collaborative dialogue: output as an input for noticing gaps.

Digital storytelling is theorized as narrative therapy (White & Epston, 1990):
narrative reconstruction of self reduces anxiety by integrating multimodality
(Kress, 2010). Lambert (2013) sees it as a bridge between oral and digital
literacies, strengthening identity investment (Norton, 2013).

Lacunaes and synthesis

Russian-language linguistics (CyberLeninka) focuses on listening, ignoring
output-oriented silence-breaking. Asian models (Kim, 2020) confirm ZPD in
EFL, but without digitalization. Proposed synthesis: a triad of strategies in a
single model "Silence-Breaking Fluency Framework" (SBFF).

Theoretical basis of strategies

Gamification: from ludology to linguistics

Deci & Ryan (2005) SDT explains: gamification meets basic needs, increasing
willingness to communicate (Maclntyre, 1994). In EFL, task gamification (e.g.,
4/3/2 as speed-run) creates a positive washback (Alderson, 1996).

>



Eureka Open Access Journals

Q,“R E4
i * t
Open Access | Peer Reviewed | International Journals | Multidisciplinary Areas

OPEN ACCESS JOURNALS

Eureka Journal of Education & Learning
Technologies (EJELT)

ISSN 2760-4918 (Online)

(oMo

Volume 2, Issue 2, February 2026
This article/work is licensed under CC by 4.0 Attribution

https://eurekaoa.com/index.php/2

Peer-scaffolding: ZPD in action

Vygotsky (1986) internalization trajectory: other-regulation — self-regulation. In
fluency: peer prompts like micro-scaffolds evolve into fluent monologues.
Theory of collaborative learning (Dillenbourg, 1999): grounding, uptake, repair
cycles.

Digital storytelling: narrative as a catalyst

Bruner (1990) narrative mode of thought: storytelling structures experience,
reducing chaos anxiety. In linguistics - genre theory (Martin & Rose, 2008):
digital narrative as a hybrid genre enhances coherence fluency.

Comparative analysis:

Strategy Theoretical Basis Mechanism fluency | FLA-Reduction

Gamification SDT (Deci) Flow state High (40%)

Peer-scaffolding ZPD (Vygotsky) Languaging Average (30%)

Storytelling Narrative (Riceour) | Identity coherance High (45%)
Conclusion

SBFF offers a holistic theoretical framework for breaking silence, integrating
affect, society and technology into fluency development. Prospects: empirical
verification, VR expansion. For linguists — a new toolkit for bilinguals.
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